
 

 
Vol. 12(4), pp. 164-171, 23 February, 2017 

DOI: 10.5897/ERR2017.3139 

Article Number: 320D40862847 

ISSN 1990-3839  

Copyright © 2017 

Author(s) retain the copyright of this article 

http://www.academicjournals.org/ERR 

Educational Research and Reviews 

 
 
 
 
 

Full Length Research Paper 
 

Investigation of the relationship between 
communication skills, social competence and emotion 

regulation skills of preschool children in Turkey 
 

A. B. Dağal 

 
Preschool Education Department, Marmara University, İstanbul, Turkey. 

 
Received 9 January, 2017; Accepted 9 February, 2017 

 

The aim of this study is to investigate the relationship between communication skills, social 
competence and emotion regulation skills of preschool children. Children attending public primary 
schools who were 53 to 80 months old from the middle socio-economic class were chosen randomly 
from Istanbul City center districts for this study. They were 426 children. The average age of the 
children was 68.91 months. One of the three data collection tools was “Communication Skills Scale for 
5 to 6 Years Old Children” with 4 subscales developed by Önder, Dağal and Şallı. The internal 
consistency of the scale (Communication Skills Scale for 5 to 6 Years Old Children) was .98. The 
second data collection tool was named SCBE-30, which evaluates symptoms of problems and quantity 
of social skills of preschool children, consists of 30 items and has three subscales. The internal 
consistency of the social competence scale was 0.88. “Emotion Regulation Checklist” was the third 
data collection tool, which was adapted into Turkish by Batum and Yağmurlu to measure children’s 
ability to regulate their emotions and has two subscales.  Internal consistency coefficient of the 
subscales was 0.73 and 0.75. The study was based on descriptive analysis and multiple regression 
correlation was examined. As a result of the research, it was concluded that there was not a 
relationship between communication skills’ total score and social competence and emotion regulation 
skills. However, when subscales of each concepts were examined separately, it was found out that 
social competence and anxiety/withdrawal subscale together explained communication skills of 
preschool children moderately. And social competence, anxiety/withdrawal, anger/aggression and 
emotion regulation subscales explained active communication skills of preschool children moderately.  
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INTRODUCTION 
 

It is known that an important part of personality is 
developed in the first six years of life which is considered 
as the early childhood period. Therefore, concepts of 

communication skills, emotion regulation and social 
competence which can be the basis of personality 
development are important factors to be considered.  
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Positive behaviors developed by children in early 
childhood period will help children to maintain a healthy 
way of life when they enter social life independently from 
their parents.  

Developing proper communication skills will be the 
basis for children to be in harmony with their 
environment, establishing healthy social relationships and 
regulating their reactions emotionally.  

As a social being an individual uses communication in 
every phase of his life. Even a newborn baby points out a 
physical need to his mother with his cry. In this way he 
lays the foundations of communication and produces the 
communication skills which will produce the form of 
connection with society, by the reactions received from 
others.   
Dewey (1916) stated that social life is identified with 
communication (cited in Sigman, 2013). Human beings 
have an outstanding hardware which is skill of 
communication to live with other people as well as to gain 
rules, values and information formed by his predecessors 
(Önder, 2004:11). 

We are trying to understand, learn or teach today like 
we did yesterday. We want to share, impress and change 
today as we did before. The main determinant of the 
success of these efforts is the level of communication 
skills that is owned. Every topic from husband and wife 
relationship to parent-child, teacher-student, chief-officer, 
employer-employee, government-society and 
international relations is based on the subtleties of 
communication. However, failures on communication are 
rising every day despite all these developments in the 
field of communication. The most effective way to reduce 
these negativities may be increasing communication 
skills (Demiray, 2008:3). At this point “What conditions 
related to personality can affect communication skills?” 
should be the question to be focused on. Concepts of 
social competence and emotion regulation which are 
considered as the factors effect personality emerge as 
other concepts to be considered. A baby’s social 
relationship starts with his cry. With time, laughing and 
talking are added to crying. In this way a baby’s way of 
communicating enriches. A baby who starts to react to 
stimulants from parents and other people from the 
environment learns by imitating in this process (Gülay-
Ogelman and Çiftçi-Topaloğlu, 2014:242). These first 
reactions are indeed the first signs of form of 
communication with the environment. After these basic 
skills, emotion regulation skills and social competence 
will be improved and changed by the reactions he 
receives.  

Concept of social competence includes cognitive, 
emotional and social behaviors which are required to 
provide children’s successful social adaptations (Ladd, 
2005, cited in Vu, 2015). Because social competence is 
also related with internal responses, it is expected that 
competence of individual’s being  in  positive  thoughts  of  
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himself and others and positive social behaviors are also 
supported. Whereas it is possible that negative thoughts 
affect children’s self-esteem negatively and might cause 
social problems (Rudolph et al., 1995).  

It is required for an individual to have some 
qualifications and skills to adapt to and live in harmony 
with the environment. Social competences and skills are 
basic self-perspectives and skills which can be improved 
by education to live in harmony together and which 
should be improved by the individual (Bacanlı, 2012; 
cited in Sarıçam et al., 2013). 

These skills of children will be shaped observing the 
behaviors of other people in educational and social 
environments throughout life and they will start to show 
appropriate responses to situations, events and other 
people. With the effort of being in a social environment, a 
child will learn to manage his emotions while trying to 
adapt to the environment by evaluating other individuals’ 
responses. Skill of managing emotions will be used as 
emotion regulation.  

Emotion regulation is an important component of 
successful emotional and social functionality (Farmer and 
Kashdan, 2012). Individuals feel happy when praised and 
feel upset when criticized. Additionally, when emotions 
expressed, social conditions are determinant rather than 
the real emotions occurred in the current situation. So, 
emotional expression is considered to be more social 
than the emotional experience. People express their 
emotions in line with social demands and they often hide 
their negative emotions and exaggerate their positive 
emotions according to social demands (Onat and Otrar, 
2010). Emotion regulation skill is highly affected by social 
environment. Children learn that it is possible to regulate 
emotions when they see others manage their emotions 
successfully (Camps et al., 1989; cited in Demirkapı, 
2013). Children who observe and experience the 
emotions of loved ones are out of control may have 
problems about regulating their own emotions (Reider 
and Cicchetti 1989 cited in Demirkapı, 2013). 

Emotions do not force us to behave in an appropriate 
way; they increase the possibility of behaving 
appropriately. This gives opportunity to regulate our 
emotions. We can run away when we are scared, treat 
harshly when we are angry and smile when we are happy 
but do not always we act in these ways. It is important 
how we regulate our emotions; our well-being and our 
emotions are related (Gross, 2002). 

Situation selection of emotion regulation includes 
situation modification, attentional deployment and 
cognitive changes. In situation selection, individual gets 
closer to some people and situations according to 
potential impacts on himself and avoid others. In situation 
modification, individual regulates the environment he is 
in, to change the situation’s emotional effects. In 
attentional deployment, individual focuses or removes his 
attention from a situation  to  establish  the  effect  on  his  
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Table 1. Demographic data of sample groups of children and parents. 
 

Sample groups f % 

Gender of children 
Boy 219 51.4 

Girl 207 48.6 

Age groups of children 
4.5-5.5 232 54.5 

5.5-6.5 194 45.5 
    

Education level of mother 

Primary School 166 39.0 

Secondary School 87 20.4 

High School 125 29.3 

Undergraduate 46 10.8 
    

Education level of father 

Primary School 115 27.0 

Secondary School 114 26.8 

High School 135 31.7 

Undergraduate 62 14.6 

 
 
 
emotions. In cognitive change, individual evaluates the 
situation he is in and his capacity to direct the situation in 
order to change his emotions (Gross, 1998). Emotions 
are sometimes destructive and sometimes helpful. The 
difficulty here is to limit the destructive sides of emotions 
and to find the ways to use the helpful sides (John and 
Gross, 2004). 

Preschool children are in a process of being competent 
socially and emotionally. Regulating, expressing and 
being aware of emotions and solving social problems are 
some sides of social and emotional competence. These 
skills are the tools for child’s learning because it leads a 
child to study in the social environment of the classroom. 
In preschool period great importance is given to pre-
literacy skills so socio-emotional skills are expected to be 
the basis for pre-literacy skills (Curby et al., 2015).  

In childhood period any defect or deficiency in emotion 
regulation may cause behavioral problems and 
aggression (Eisenberg and Fabes, 1992; cited in Çelik 
andKocabıyık, 2014). In a study conducted by Eisenberg 
et al. (1994) among children of 4 to 6 age groups, it was 
stated that individuals with low level of emotion regulation 
skills show high level of aggressive reactions and there is 
a relationship between problematic emotion regulation 
skills and aggression. Similarly, in a research done by 
O’neil et al. (1997) among preschool, first and second 
grade students, it was found out that there is a 
relationship between being socially accepted and 
academic achievement. When related literature is 
examined, it can be said that being socially accepted 
firstly requires establishing proper communication, social 
competence and emotion regulation skills at the same 
time. So it can be judged that as well as communication 
skills, social competence and emotion regulation skills 
are highly important in child’s social, emotional and 
academic life. 

From this point of view, the primary aim of this research 
is to identify the relationship between the concepts of 
social competence, emotion regulation skills and 
communication skills which are stated to be effective on 
development of other skills in preschool period and seen 
to be emphasized strongly.  
 
 
METHODS 
 
Research method 
 
The research which was designed to investigate the relationship 
between communication skills, emotion regulation skills and social 
competence of preschool children was conducted using descriptive 
research method. 
 
 
Sample 
 
This research was conducted among middle socio-economic level 
children of 53 to 80 months old attending public primary schools. 
They were chosen randomly in İstanbul City Center. 426 children 
participated in this research. The average age of the children was 
68.91. Demographic data of sample groups of children and their 
parents are presented in Table 1. 
 
 
Data collection tools 
 
Communication skills scale for 5 to 6 years old children 
 
One of the data collection tools used in the research was 
“communication skills scale for 5 to 6 years old children” which was 
developed by Önder et al. (2015). The internal consistency of the 
scale (Cronbach alpha) was 0.98. Scale consists of four subscales 
called “Active Communication”, “Considering Others in 
Communication”, “Following Rules in Communication” and 
“Reacting Positively to Others in Communication”. Cronbach alpha 
value of “Active Communication” subscale was 0.98, “Considering 
Others in Communication” subscale was 0.97, “Following Rules in  



 

 

 
 
 
 
Communication” subscale was 0.97, “Reacting Positively to Others 
in Communication” subscale was 0.87. Children’s communication 
skills were evaluated by 5 point Likert type scale (1=never, 
2=rarely, 3=sometimes, 4=frequently, 5=always). 
 
 
Social competence and behavior evaluation 30 
 
The scale which was named as “The Social Competence and 
Behavior Scale - SCBE-30” was developed to evaluate the social 
skills by LaFreniere ve Dumas in 1996 and it was adapted to 
Turkish by Çorapçı et al. (2010). This scale evaluates quantity of 
preschool children’s symptoms of problems and social skills include 
three subscales each of which consists of 10 items. Social 
Competence (SC) subscale measures positive characteristics like 
children’s cooperation and problem solving efforts towards conflicts 
when they are with their peers. Anger/Aggression (AA) subscale 
evaluates symptoms of external problems like aggressive and 
incompatible behavior in peer relations and opposing adults. 
Anxiety/withdrawal (AW) subscale evaluates symptoms of internal 
problems like children’s timidity in groups and emotions like 
sadness and depression. Symptoms of children’s emotional and 
behavioral problems and social skills are evaluated with 6 point 
likert type scale (1=never, 2 or 3=sometimes, 4 or 5=frequently, 
6=always). Cronbach Alpha internal consistency of SC, AA and AW 
subscales was 0.88, 0.87 and 0.84 respectively (Çorapçı et al., 
2010). 
 
 
Emotion regulation checklist 
 
The scale was developed to measure children’s emotion regulation 
skills by Shields and Cichetti (1997) and was adapted to Turkish by 
Batum and Yağmurlu (2007). Four point Likert type scale 
(1=never/rarely, 2=sometimes, 3=frequently, 4=almost/always) has 
two subscales; Liability/negativity and emotion regulation. Internal 
consistency coefficient of the subscales was 0.73 and 0.75, 
respectively (Batun and Yağmurlu, 2007). 

 
 
Data collection process 
 
Permissions to get information from teachers through interviews 
about children were taken from the parents of the children. In 
addition, permission from Turkish Ministry of Education was taken 
to get information from teachers. Permissions were taken to use the 
scales before starting the research. Then scales were distributed to 
schools chosen by random sampling method. Data on children’s 
communication skills, social competence and emotion regulation 
skills were taken via evaluating teachers’ comments about children 
with the help of the scales. Knowing the students for at least two 
months was taken as a basis. The teacher candidates who were 
registered in the research project class supported the process of 
the collection of the data research by giving the scales to the 
teachers which were selected by the researcher.  

 
 
Data analysis 

 
SPSS 15 statistical packet program was used for analysis of the 
data obtained during the research. Stepwise Regression Model was 
used to test the relationship between communication skills, social 
competence and emotion regulation skills of children. Stepwise 
selection alternates between forward and backward, bringing in and 
removing variables that meet the criteria for entry or removal, until a 
stable set of variables is attained (Flom and Cassell, 2007). Level of  
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significance was 0.05 in data analysis.  

While the regression analysis was applied, the assumptions 
below were taken into account during and before the analysis and 
considered to be achieved: 

 
1. A linear relationship between dependent and independent 
variables was identified. 
2. It was observed that there was not a multiple correlation between 
independent variables (Pearson correlation coefficient between the 
independent variables was found smaller than 0,70) 
3. It was found that the error terms were distributed normally 
(normality).  
4. It was found that the variance of error terms was constant. 
5. It was identified that there was not a relationship between error 
terms and was it found that the assumptions of multiple regression 
occurred (Sipahi et al., 2006). 
 
 

FINDINGS 
 

Here, the relationship between the dependent variable; 
communication skills and the independent variables; 
social competence and emotion regulation skills were 
investigated. Also, communication skills subscales were 
examined with every independent variable subscale. In 
the multiple regression comparisons made, regression 
analysis was preferred and all dependent variables that 
affect communication skill dependent variable were 
included in the analysis. According to the stepwise 
model, first, the relationship between communication 
skills and social competence was examined. Later, 
communication skills and emotion regulation skills were 
evaluated. In the last stage, the relationship between 
communication skills; “Active Communication, 
“Considering Others in Communication”, “Following Rules 
in Communication” and “Reacting Positively to Others” 
subscales and social competence, emotion regulation 
skills were explained together. In every step insignificant 
variables were excluded from the analysis and attention 
was paid to ultimate variable which affects the 
communication skills.  

As shown in Table 2, it was found out that social 
competence and anxiety/withdrawal subscales of social 
competence moderately explained preschool children’s 
communication skills (R=0.654; R

2
 =0.428 F=149.788; 

p=0.000). So it can be said that communication skills of 
preschool children aged five to six and social 
competence and introversion of these children has a 
moderate relationship.  

As shown in Table 3, it was found out that social 
competence, anxiety/withdrawal, anger/aggression and 
emotion regulation subscales of social competence 
moderately explained preschool children’s active 
communication (R=0.63; R

2
=0.39 F=59.224; p=0.000). 

So it can be claimed that active communication skills of 
preschool children aged five to six have a moderate 
relationship with social competences, being angry and 
withdrawal. 

As  shown  in  Table  4,  it  was  found  out  that   social 
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Table 2. Communication skills, social competence and anxiety regression table. 
 

Dependent variable: Communication skills 

Independent variables Beta t value p value 

Constant  15.770 0.000 

Social competence 0.030 9.922 0.000 

Anxiety/withdrawal -0.018 -5.674 0.000 

R=0.654 R
2
=0.428 F=149.788 p value=0.000 

 
 
 

Table 3. “Active communication” and “social competence, anger, anxiety and emotion regulation” regression table. 
 

Dependent variable: Active communication 

Independent variable Beta t value p value 

Constant 36.323 7.959 0.000 

Social competence 0.320 4.149 0.000 

Anger 0.168 2.488 0.014 

Anxiety/withdrawal -0.426 -6.320 0.000 

Emotion regulation 0.484 2.458 0.004 

R=0.63 R
2
=0.39 F=59.224 p value=0.000 

 
 
 

Table 4. “Considering others in communication” and “social competence, anxiety/withdrawal” regression table. 
 

Dependent variable: Considering others in communication 

Independent variable Beta t value p value 

Constant 30.407 10.818 0.000 

Social competence 0.466 9.317 0.000 

Anxiety/withdrawal -0.187 -4.177 0.000 

R=0.615 R
2
=0.378 F=103.071 P value=0.000 

 
 
 

competence and anxiety/withdrawal subscales of social 
competence explained preschool children’s “considering 
others in communication” moderately (R=0.63; R

2
=0.39 

F=59.224; p=0.000). However when the table is 
examined, it can be seen that there was a positive 
relationship with social competence subscale and a 
negative relationship with introversion. So it can be 
asserted that there is a moderate relationship between 
considering others in communication skills of preschool 
children aged five to six and social competence and 
anxiety/introversion. 

As shown in Table 5, it was found out that social 
competence and anxiety/withdrawal subscales of social 
competence explained preschool children’s 
communication skill of “following rules in communication” 
moderately (R=0.65; R

2
=0.43 F=144.902; p=0.000). 

“Following rules in communication” subscale has a 
positive relationship with social competence and has a 
negative relationship with withdrawal. So it can be said 
that there is a moderate relationship between following 
rules in communication skills of  preschool  children  aged 

five to six and social competence, anxiety and 
withdrawal. 

As shown in Table 6, it was found that “liability/ 
negativity” subscale of emotion regulation and social 
competence and anger/aggression subscales explained 
“Reacting Positively to Others” skill of preschool children 
aged five to six in a moderate level (R=0.52; R

2
=0.27 

F=47.023; p=0.000). “Reacting Positively to Others” had 
a positive relationship with social competence and 
“Negativity” whereas it had a negative relationship with 
“Anger”. So it can be claimed that there is a moderate 
relationship between “Reacting Positively to Others” skill 
of preschool children aged 5 to 6 and “Negativity” 
subscale of emotion regulation skills and social 
competence subscale. 
 
 
RESULTS AND DISCUSSION 
 
After the multiple regression analysis was done in the 
research it was concluded that children’s  total  scores  of  
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Table 5. “Following rules in communication” and “social competence, anxiety/withdrawal” regression table.  
 

Dependent variable: Following rules in communication 

Independent variables Beta t value p value 

Constant 41.158 14.338 0.000 

Social competence 0.564 11.398 0.000 

Anxiety/withdrawal -0.183 -3.634 0.000 

R=0.65 R
2
=0.43 F=144.902 p value=0.000 

 
 
 

Table 6. “Reacting positively to others” and “negativity, social competence and anger/aggression” regression table. 
 

Dependent variable: Reacting positively to others 

Independent variables Beta t value p value 

Constant 3.131 4.497 0.000 

Negativity 0.43 2.258 0.025 

Social competence 0.87 9.229 0.000 

Anger -0.35 -2.629 0.009 

R=0.520 R
2
=0.270 F=47.023 p value=0.000 

 
 
 
social competence and emotion regulation skills are not 
related to children’s total scores of communication skills. 
However when the analysis was repeated with subscales 
it was found out that social competency and anxiety/ 
withdrawal together moderately explained preschool 
children’s communication skills. Social competence, 
anxiety/withdrawal, anger/aggression and emotion 
regulation subscales explained “Active Communication” 
skills moderately; social competence and “anxiety/ 
withdrawal” explained children’s “Considering Others in 
Communication” skill in a moderate level; social 
competence and “anxiety/withdrawal” explained 
children’s “Following Rules in Communication” skill in a 
moderate level; “Liability/Negativity” subscale of emotion 
regulation, social competence and anger/aggression 
explained “Reacting Positively to Others” skill in a 
moderate level. 

In this instance, when evaluated in terms of total points 
there is not a relationship between children’s being 
socially competent and regulating their emotions with 
communication skills. However, a positive relationship 
between children’s social competence and communication 
skills and a negative relationship between being 
withdrawn and communication skills were detected. 
Because individuals with high communication skills have 
contact more with the environment they are in, it is an 
expected outcome that they have higher level of social 
competence. This research put forth that there is a 
relationship between 5 and 6 years old children’s 
communication skills and social competence. Although 
this research does not cover language skills it can be 
said that the detected relationship between social 

competence, emotion regulation skills and language skills 
in Monopoli and Kingston’s research (2012) done with 
second grade students also supports this research, as 
communication skills cannot exist without language skills 
(Önder, 2004). 

The longitudinal study conducted among 5 years old 
children with low socio-economic level by Izard et al. 
(2001) stated that children’ verbal skills are affected by 
being aware of their own emotions. They also claimed in 
their research that ability to understand their own 
emotions makes their social communications easier. It 
can be said that this argument of Izard et al. (2001) 
explains the relationship between active communication 
and emotion regulation. Awareness of one’s own 
emotions is only one part of giving emotional reactions. 
However, individual differences in individual’s emotional 
awareness are related to their using of emotion regulation 
skills (Eastabrook and Flynn, 2014). Awareness provides 
accepting unwanted emotions and increases the capacity 
of tolerance for negative emotions (Çatak and Ögel, 
2010). 

At this point it can be thought that individuals who are 
aware of their own emotions can use their emotion 
regulation skills better than the others. For this reason, 
they can understand others better and communicate in a 
more reasonable way. Thus, in Kuyucu and Tepeli (2013) 
research conducted among 60 to 72 months old children, 
it was shown that children’s emotional and behavioral 
reactions shown to peers differ according to their emotion 
comprehension skills. In Garner and Waajid (2012), 
research it was stated that knowing the emotion indicates 
cognitive and social skills. 
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Also it was pointed out by Martinez et al. (2011) that 
inner talk which has an important role in language 
development suggested by Vygotsky and quiet thinking 
(Yeşilyaprak and Uçar, 2012) have important regulating 
roles in communication. Besides inner talk being effective 
in establishing a dialog with others, it has a special place 
on emotion regulation skills. With the help of inner talk 
children control their sadness and anger better (Day and 
Smith, 2013). Inner talk which is one of the important 
points of communication has a significant role in 
controlling emotions. So from this point of view, in both 
this study and other studies it was emphasized that 
emotion regulation skills have an important role in 
children’s active communication.  

In their research held among 43 to 66 months old 
children, Hazen and Black (1989) stated that consistent 
expression in communication increases social interaction 
and at the same time it provides acceptance by peers. In 
this research, it was found that following the rules in 
communication skills is related to children’s social 
competence. Accordingly, it can be said that the social 
interaction of preschool children may have relation with 
the other dimensions of communication like consistent 
expressions and “Following the Rules”. The finding of 
Hazel and Black supports the relationship between 
following rules in communication (forming eye contact in 
communication, complying with the rules of courtesy, 
complying with the order of speech etc; Önder et al., 
2015) subscale and social competence. Thus, in another 
research on 6 years old children’s peer selection done by 
Akman et al.,(2011), it was underlined that in terms of 
social skills, following courtesy rules is significant in peer 
selection. It can be said that this research also supports 
the relationship between social competence and following 
rules in communication. Gerther et al. (1994) stated in 
their research conducted among preschool children that 
limits of forming mutual communication affect social 
interaction.  

It is stated that showing negative reactions and anger 
can be problematic in social communication, based on 
the findings of various researchers like Denham et al. 
(1990), Rubin and Clark (1983) and Rubin and Daniells-
Byrness (1983). It can be argued that the mentioned 
findings can explain the detected relationship between 
active communication, reacting positively to others and 
anger in this research.  

When the results are examined in general, after 
considering together all the skills which affect 
communication skills, abilities or situations that affect 
communication skills can be identified individually or 
separately. Thus, as shown in this research, 
communication skill is not a unilateral skill. It consists of 
many sub factors and there are different variables that 
affect these sub factors. In this instance, discovering 
factors that affect children’s communication skills and 
establishing  programs  that  can  develop  these   factors  

 
 
 
 
together, as well as researching the effectiveness of 
these programs and sharing the effective ones and the 
results in in-service programs; training teacher candidates 
about the field as well as researching the effectiveness of 
these trainings can be offered to researchers and 
implementers. 

According to the results of the study it was found that 
communication skill was related to social competence. 
Since social competence is considered rather central in 
preschool children’s development the preschool 
programs should include more activities related to 
communication skills. In addition to placing more 
communicational activities in preschool education 
curriculum, the preschool teachers and children’s parents 
should also be aware of the importance of the 
communication skills. Preschool teachers and parents 
may also gain more abilities through courses, seminars to 
gain more skills in communicating effectively with their 
children. 
 

 
Notes 
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funds supplied by any institutions or individuals. On the 
other hand İstanbul Directorate of National Education 
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research study in public schools.  
 
 

CONFLICT OF INTERESTS 
 

The authors have not declared any conflict of interests. 
 
 
REFERENCES 
 
Akman B, Topçu Z, Baydemir G, Şahin S, Şirin E, Arslan AÇ (2011). 6 

Yaş Grubu Çocukların Sosyal Becerilerinin Oyun Arkadaşı Tercihleri 
Üzerindeki Etkisi (The Effect of Social Skills of 6 Years Olds on 
Playmate Preference). One-J. New World Sci. Acad. 6(2):1548-1560. 

Batum P, Yağmurlu B (2007). What Counts in Externalizing Behaviors? 
The Contributions of Emotion and Behavior Regulation. Current 
Psychology: Dev. Learn. Pers. 25(4):272-294 

Çatak PD, Kültegin Ögel (2010). Farkındalık Temelli Terapiler ve 
Terapötik Süreçler (Mindfullness-based Therapies and Therapeutic 
Processes). Klinik Psikiyatri (Clinical Psychiatry) 13:85-91.  

Çelik H, Kocabıyık O (2014). Genç Yetişkinlerin Saldırganlık İfade 
Biçimlerinin Cinsiyet ve Bilişsel Duygu Düzenleme Tarzları 
Bağlamında İncelenmesi (Examination of Young Adults’Aggression 
Expression Styles in terms of Gender and Cognitive Emotion 
Regulation). Trakya Üniversitesi Eğitim Fakültesi Dergisi Trakya 
University J. Educ. 4(1):139-155  

Çorapçı F, Aksan N, Arslan-Yalçın D, Yağmurlu B (2010). Okul öncesı 
dönemde duygusal,davranışsal ve sosyal uyum taraması: Sosyal 
yetkinlik ve davranış değerlendirme-30 ölçeği (Emotional, Behavioral 
and Social Adjustment Screening at School Entry: Social 
Competence and Behavior Evaluation-30 Scale). Çocuk ve Gençlik 
Ruh Sağlığı Dergisi Turk. J. Child and Adolescent Mental Health. 
17(2):63-74. 

Curby-Timothy W, Brown CA, Basset HH, Denham SA (2015). 
Associations   between   preschoolers’   social-emotional    competence 



 

 

  

 
 
 
 

and preliteracy Skills. Infant Child Dev. 24:549-570. DOI: 
10.1002/icd.1899. 

Day K, Smith C (2013). Understanding the role of private speech in 
children's emotion regulation. Early Childhood Res. Q. 28(2):405-414 

Demiray U (2008). Etkili İletişim (Effective Communication). Pegem 
Akademi:Ankara. 

Demirkapı EŞ (2013). Çocukluk Çağı Travmalarının Duygu Düzenleme 
Ve Kimlik Gelişimine Etkisi ve Bunların Psikopatolojiler ile İlişkisi 
(Effects of Childhood Traumas on Emotion Regulation and Identity 
Development and the relationship between Psychopathology). Adnan 
Menderes Üniversitesi Sağlık Bilimleri Enstitüsü Psikiyatri Anabilim 
Dalı (Adnan Menderes University, Institute of Health Sciences, 
Department of Psychiatry). Aydın. 

Denham SA, Blair KA, DeMulder E, Levitas J, Sawyer K, Sharon A, 
Queenan P (2003). Preschool Emotional Competence: Pathway to 
Social Competence? Child Dev. 74(1):238-256. ISSN: 0009-3920 
Accession Number: 8989185.  

Eastabrook J, Flynn J, Hollenstein T (2014). Internalizing Symptoms in 
Female Adolescents: Associations with Emotional Awareness and 
Emotion Regulation. J. Child Fam. Stud. 23(3):487-496.  

Eisenberg N, Fabes RA, Nyman M, Bernzweig J, Pinuelas A (1994). 
The relations of emotionality and regulation to children's anger-
related reactions. Child Dev. 65:109-128.  

Farmer AS, Kashdan TB (2012). Social Anxiety and Emotion Regulation 
in Daily Life: Spillover Effects on Positive and Negative Social 
Events. Cogn. Behav. Ther. 41(2):152-162 

Flom PL, Cassell DL (2007). Stopping Stepwise: Why Stepwise And 
Similar Selection Methods Are Bad, And What You Should Use. 
Nesug. Statistics and Data Analysis. 
http://www.lexjansen.com/pnwsug/2008/DavidCassell-
StoppingStepwise.pdf 

Garner P, Waajid B (2012). Emotion Knowledge and Self-
Regulationas Predictors of Preschoolers’ Cognitive Ability, Classroom 
Behavior, and Social Competence. J. Psychoeducational Assess. 
30(4):330-343. DOI:10.1177/0734282912449441 

Gerther BL, Rice ML, Hadley PA (1994). Influence of communicative 
competence on peer preferences in a preschool classroom. J. 
Speech Hearing Res. 37(4):913-923. 

Gross JJ (1998). The emerging field of emotion regulation: An 
integrative review. Rev. General Psychol. 2:271-299.  

Gross J (2002). Emotion regulation: Affective, cognitive, and social 
consequences. Psychophysiology 39. Cambridge University Press. 
Printed in the USA. pp. 281-291. 

Hazen N, Black B (1989). Preschool Peer Communication Skills: The 
Role of Social Status and Interaction Context. Child Dev. 60(4):867-
877. 10p. DOI: 10.1111/1467-8624.ep9676145 

Izard C, Fine S, Schultz D, Mostow A, Ackerman B, Youngstrom E 
(2001). Emotion Knowledge as a Predictor of Social Behavior and 
Academic Competence in Children at Risk. Psychol. Sci. 12(1):18-23 
doi: 10.1111/1467-9280.00304 

John OP, Gross JJ (2004). Healthy and Unhealthy Emotion Regulation: 
Personality Processes, Individual Differences, and Life Span 
Development. Blackwell Publishing. J. Pers. 72(6):1301-1334. 

Kuyucu Y, Tepeli K (2013). 60-72 aylık çocukların akranlarına karşı 
gösterdikleri duygusal ve davranışsal tepkilerinin duyguları anlama 
becerileri açısından incelenmesi (Studying Emotional and Behavioral 
Responses of 60-72 Months Old Children Against Their Peers in 
Terms of Their Emotion Understanding Skills). Dumlupınar 
Üniversitesi Sosyal Bilimler Dergisi (Dumlupınar University Journal of 
Social Sciences). No.36: 91-100.   

Ladd GW (1990). Having friends, keeping friends, making friends, and 
being liked by peers in the classroom: Predictors of children’s early 
school adjustment? Child Dev. 61:1081-1100. 

Martinez CSM, Calbet HB, Feigenbaum P (2011). Private and inner 
speech and the regulation of social speech communication. Cogn. 

Dev. 26:214-229. 
 
 
 

Dağal          171 
 
 
 
Monopoli J, Kingston S (2012). The relationships among language 

ability, emotion regulation and social competence in second-grade 

students. Int. J. Behav. Dev. 5(36):398-405. 

DOI:10.1177/0165025412446394 
Ogelman H, Topaloğlu ZÇ (2014). 4-5 yaş çocuklarının sosyal yetkinlik, 

saldırganlık, kaygı düzeyleri ile anne-babalarının ebeveyn özyeterliği 
algısı arasındaki ilişkilerin incelenmesi (Monitoring the Relationship 
between Social Competence, Aggression, Anxiety levels of 4-5 year 
old Children and Their Mother’s and Father’s Parental Perceptions of 
Self-efficacy). Abant İzzet Baysal Üniversitesi Eğitim Fakültesi Dergisi 
(Abant Izzet Baysal University Faculty Educ. J. 14(1):241-271.  

Onat O, Otrar M (2010). Bilişsel Duygu Düzenleme Ölçeğinin Türkçeye 
Uyarlanması: Geçerlik Ve Güvenirlik Çalışmaları (Adaptation of 
Cognitive Emotion Regulation Questionnaire to Turkish:Validity and 
Reliability Studies). M.Ü. Atatürk Eğitim Fakültesi Eğitim Bilimleri 
Dergisi (M.U Atatürk Faculty of Educ. J. Educ. Sci. 31:123-143 

O’Neil R, Welsh M, Parke RD, Wang S, Strand C (1997). A longitudinal 
assessment of the academic correlates of early peer acceptance and 
rejection. J. Clin. Child Psychol. 26:290-303. 

Önder A (2004). Konuşarak ve Dinleyerek Anlaşalım (Understanding by 
Listening and Talking) İstanbul: Morpa Kültür Yayınları. 

Önder A, Dağal BA, Şallı D (2015). 5-6 Yaş Çocuklari İçin İletişim 
Becerileri Ölçeği Geçerlik-Güvenirlik Çalişması (The Validity and 
Reliability Analysis of Communication Skills Scale for 5-6 Aged 
Children). Eğitim ve Öğretim Araştırmaları Dergisi. J. Res. Educ. 
Teach. 4(1):1-13. Article No: 01 ISSN: 2146-9199. 

Rudolph KD, Hammen CBD (1995). Cognitive representations of the 
self, family, and peers in school-age children: Links with social 
competence and sociometric status. Child Dev. 66:1385-1402. 

Sarıçam H, Akın A, Akın Ü, Çardak M (2013). Algılanan Sosyal Yetkinlik 
Ölçeğinin Türkçe’ye uyarlanması: Geçerlik ve güvenirlik çalışması 
(The Adaptation of Perceived Social Competence Scale to Turkish: 
The Study of Validity and reliability), J. Acad. Soc. Sci. Stud. 
6(3):591-600. Doi Number :http://dx.doi.org/10.9761/jasss_714  

Sigman SJ (2013). The Consequentiality of Communication. Routledge: 
New York and London. 

Sipahi B, Yurtkoru SE, Çinko M (2006). Sosyal Bilimlerde SPSS’le Veri 
Analizi (Data Analysis with SPSS in Social Sciences). Beta:İstanbul. 

Vu JA (2015). Children's representations of relationships with mothers, 
teachers, and friends, and associations with social competence. Early 
Child Development and Care 185(10):1695-1713, DOI: 
10.1080/03004430.2015.1022538. 
http://dx.doi.org/10.1080/03004430.2015.1022538 

Yeşilyaprak B, Uçar E (2012). Öğrenmeden Öğretime (From Learning to 
Teaching). Eğitim Psikolojisi (Educational Psychology). ed. 
Yeşilyaprak, Binnur, pp. 338-391. (9th edition). Ankara: Pegem 
Akademi.  

 

 
 
 

http://www.sciencedirect.com/science/journal/08852006
http://www.sciencedirect.com/science/journal/08852006/28/2
javascript:__doLinkPostBack('','mdb~~pbh%7C%7Cjdb~~pbhjnh%7C%7Css~~JN%20%22Child%20Development%22%7C%7Csl~~jh','');
http://pss.sagepub.com/search?author1=Carroll+Izard&sortspec=date&submit=Submit
http://www.sciencedirect.com/science/article/pii/S0885201411000359

